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Abstract
The objective of this study was to assess project management skills and learning outcomes on Business Management
undergraduates upon completion of students’ projects in 2011. Students’ projects refer to group students’ assignments with 
project objectives, use of resources, reporting, assessments and grading. A total of 165 respondents (45%) participated in the
survey using a self-developed questionnaire. Findings of the study revealed that students were given adequate opportunities
to organize group projects, of which 44% were faculty and university projects while the rest were academic and students’
society projects. Analysis suggested that the project management skills: planning, leading, organizing, coordination and 
control (PLOCC) were deployed by the respondents with positive outcomes on teamwork, leadership, problem solving skills
being demonstrated by the students. In conclusion, giving students group project assignments is one form of the teaching and 
learning processes for students to explore and to learn by doing and organizing activities in reality. Thus, it is recommended 
that students’ project assignments must be designed with defined project objectives and specific outcomes to be achieved in 
order to maximize teaching and learning opportunities; together with added values for students’ development and character 
building.
© 2012 Published by Elsevier Ltd.
Selection and/or peer-review under responsibility of the Faculty of Education, University Technology MARA, Malaysia.
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1. Introduction
Employers nowadays expect graduates to possess skills and competencies and the abilities to think creatively
(Omar and Abu Bakar, 2010). Graduates must possess generic skills, innovative and positive attitudes toward
work (Singh, 2005; Malhi, 2009). Graduates must have initiative, persistence and integrity as well as good team 
players (Illeris, 2003; Tenth Malaysian Plan, 2010). The Ministry of Higher Education also had recommended
that higher education curriculum in the country needs to be reviewed and implemented immediately to develop
human resources who can think critically, present, translate and manage their ideas creatively, innovatively to
benefit themselves and society; able to comprehend issues in the context of societal realities; risk takers, team
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players; have zest for entrepreneurial commitments; professionals with managerial skills and life-long learners 
(MoHE, 2011; MoHE, 2006; Module 2006).The Malaysian Qualifications Agency (MQA, 2007) has even 
imposed on institutions of higher education (IHE) to play a bigger roles towards producing high quality, 
professional and versatile graduates that are marketable that meet the employers’ needs and requirements. To 
ensure the roles of these IHEs are relevant, the academic curriculums and educational programs must be 
revamped and revised to meet the needs of the job industry. This explains the emerging emphasis towards 
outcome-based education (OBE) that focused on students’ learning processes and their abilities to demonstrate 
and achieve the desired learning outcomes (Alam Sher Malik, 2009; Lampert, 2007).  
 
IHEs in Malaysia are now competing transforming their undergraduate curricula towards OBE so as to comply 
with this new MQA quality standard for all academic programs and higher institutions accreditation (MQF, 2007; 
Shariff, 2011). Henceforth, an academic program has to determine its program educational objectives, the 
program outcomes, course outcomes and learning outcomes respectively (Shariff, 2011; FPP, 2010). With the 
desired outcomes from the academic programs, courses and teaching and learning deliveries, graduates are 
expected to be equipped with attributes that are mandated by the Ministry of Higher Education (MoHE). The 
ability of the learning institutions and its academic programs to produce graduates with these nine attributes is 
direct indications of an effectively-designed curriculum that meet the program educational aims, the quality 
assurance standards and accreditations. Thus, for a university graduate in the years to come, high expectations are 
expected from them, not only from the industry but also from their institutions: knowledgeable with practical 
skills, a creative thinker, a problem solver, good communicator,  a team player with values, has entrepreneurial 
and leadership skills and a lifelong learner (MoHE, 2011; Lizzio and Wilson, 2005). 
2. OBE curriculum design for business management programs 
In line with the national higher education strategic plans (PSPTN) under the Tenth Malaysian Plan (2011),  
the university students are required not only to acquire disciplinary knowledge, but also to develop skills and 
competencies and inner personal qualities so as to become marketable graduates for the competitive job market 
(MoHE, 2006; Shariff, 2010). The National Higher Education Action Plan 2007 – 2010 stipulates the 5 main 
institutional pillars to transform the education system in Malaysia focusing on governance of the institution, 
leadership, academia, teaching and learning, and research and development along with imperatives, actions plans 
and desired outcomes. For the academia, 4 imperatives and desired outcomes are outlined; towards developing 
holistic educational programs and graduates towards realization of the Vision 2020. Thus, OBE new curriculum 
design programs are introduced in the Faculty of Business Management of a local public university in July 2010 
with a new cohort of students after attaining the Ministry of Higher Education (MoHe) conditional approval 
(MQA, 2010). An undergraduate has to undergo a two or three year degree program comprising of four to six 
semesters duration. Under the OBE curriculum, all academic programs must incorporate the intended program 
aims or program educational objectives (PEOs) programs (Spady, 1988; Spady, 1994) as shown in Table 1. 
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Table 1:   New OBE BM degree program (PEO-PO) 
Program Educational Objectives (PEOs) 
 
Three years after graduation, the business graduates of this university will be: 
 
Program 
 
Outcomes (POs) 
1. Competent business practitioners who diligently apply their business 
knowledge and skills with continuous enhancement in lifelong learning. 
1, 2, 7 
2. Business practitioners who are team players and problem solvers with 
effective human, ICT and communication skills. 
3, 4, 5 
3. Business practitioners who explore new opportunities and demonstrate 
leadership skills, 
8, 9 
4. Socially responsible business practitioners with high moral conduct. 6 
 
The curricular structure comprises of university courses, faculty courses, program (core) courses and electives. 
The university co-curriculum courses are compulsory for all Part 1 to Part 3 undergraduates such as uniform-
based courses: Police, Voluntary Corp and Red Crescent; or creativity-based  such as Brass band, cultural and 
theatre, debate and entrepreneurship; or outdoor-based programs such as sports, games and community services, 
to name a few (Module, 2006). The objectives of co-curriculum courses are to develop students’ soft skills, 
personal development and to instill discipline and character building (HEP, 2010).The faculty courses are 
mandatory business management courses such as: Management, Business, Marketing, Human Resource, 
Economic, Finance, Information Technology and Ethics. The program courses are specialization courses (FBM 
Academic programs, 2010).The program structure consists of 50% continuous assessment (coursework) and 50% 
final examination. For the course work, students are given individual, group assignments and tests that contribute 
50% for the continuous (formative) assessment. Table 2 demonstrates an overall view of the program structure. 
 
Table 2:     Business Management Program Structure 
 
Degree Curricular structure Continuous assessment = 50% 
(formative) 
University courses 
(Compulsory) 
Objective:  
To develop students’ soft skills, discipline 
and character-building. 
x Individual assignments 
x Group assignments 
x Tests/quizzes 
x Laboratory 
x Workshop 
x Tutorials 
 
Faculty courses Objective:  
To produce business practitioners and 
professionals in business and 
management. 
Program courses Objective: 
To produce business practitioners and 
professionals in specialized fields. 
 
The expected program, course and learning outcomes (POs, COs, LOs respectively) for OBE undergraduate 
programs (UHEK, 2010; OBE, 2010) have been defined as shown in Table 3. 
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Table 3:   New OBE BM programs with PO-LO (FPP, 2010) 
 
Upon completion of the BM degree programs, the students 
would be able to: (POs) 
 
Program Outcomes 
(POs) 
MoHE Learning Outcomes  
(LOs) 
Apply business management fundamentals. PO1 Knowledge (LO1) 
Apply systematic approach in solving business problems. PO2 Practical skills (LO2) 
Use appropriate methodologies in gathering & analyzing 
information pertinent to decision-making. 
PO3 Thinking & scientific skills 
(LO3) 
Demonstrate effective communications skills 
in business environment. 
PO4 Communication skills (LO4) 
Work in a team. PO5 Team skills (LO5) 
Analyze and critique business decision within ethical 
framework. 
PO6 Values, ethics & moral (LO6) 
Relate current events in their specialized area. PO7 Lifelong learning (LO7) 
Integrate entrepreneurial skills in business decisions. PO8 Entrepreneur skills (LO8) 
Exhibit leadership skills. PO9 Leadership skills (LO9) 
 
3. Project management in students’ projects 
A project is “an endeavour undertaken to create unique product, service or result” (PMI, 2008). A group 
project refers to a unique, one-time group student assignment, with defined project objectives, use of resources, 
reporting, assessments and grade evaluations (Shariff, 2011). The group project can be in the form of 1) a project 
assignment embedded in an academic program and courses requirements such as: Project Management, Current 
Issues, Personal Development, Research Methodology courses; 2) a project assignment in stand-alone university 
and co-curriculum courses such as: Red Crescent; police or army cadet, music or cultural to cater for students’ 
needs and interest; and 3) an assignment given by the faculty, students’ associations and colleges. For example: 
field trips, community services, event management (Module, 2006). For instance, Operations Management 
undergraduates are given group assignment projects so as to expose and simulate the roles as a project manager 
or project team members in a project. One of the common feature for all the courses is that students are given 
group assignments in the form of project-based activities such as organizing community services, field and 
academic trips, event management such as pre-graduation nights, students’ carnivals and promotions to expose 
students to work in teams, plan, organize activities, and to develop creativity and innovation. Hence, it is a 
normal practice for the undergraduates to organize group project assignments in real working environments. 
Students are then evaluated and graded as part of their course work or continuous assessment for the learning and 
program outcomes as well as the project outcomes.  
 
Project management (PM) approach can be applied in virtually any discipline and work environment to help 
manager, staff or even students to deal effectively with work assignments and workload stress, and to develop 
basic management skills that will serve them well throughout their work life (Longman and Mullins, 2004).  PM 
approach was recognized as one of the powerful tool for all sorts of project regardless of industry, professional 
field or project size (Cope III et al., 2007). Trainers, managers and students would do well using PM approach 
where the group assignments encompass a set of interrelated activities which require cooperative effort of team 
members; with a clear specified goal or objective, tight budgetary and resource controls, and performance 
evaluation (Loo,1996; Shariff, et al., 2007). PM is the application of knowledge, skills, tools, and techniques to 
meet the project requirements (Birnberg, 1998). Students undertaking projects (assignments) will definitely need 
to carry out proper planning (develop thinking and intellectual capabilities), to lead one-self and their peers in the 
class or team (develop teamwork), to organize, execute and coordinate tasks or activities, (build personal and 
leadership skills), and control (develop values and ethics) (Shariff, 2011). Using PM approach in managing group 
projects, it offers several advantages for the students and their learning: the job (assignment) gets done – result 
oriented; it fosters a synergistic learning environment where the team focused to achieve a common goal within 
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the dateline; it promotes team building with shared destiny; it provides opportunities for individual (personal) 
growth and development within the team; it also instils effective leadership among the students either as project 
leader or team members (Loo,1996; Birnbeg,1998). 
 
4. Problem statements 
 
The faculty supports the undergraduates to carry out group projects with the expectations the students would 
learn, develop and groom themselves through experiential learning discourses and exposures in managing 
projects (Shariff, 2011). Much time, effort and money had been allocated and disbursed to support these 
activities. It is also hoped that by supporting these students’ projects, students would become good managers, 
competent business executives after graduation and for their future. However, at times, these students were 
engrossed in projects and activities and spending too much time in projects that they missed their classes.  
Feedback from the academic staff were that: some students lost concentration in their classes as they were pre-
occupied with the outstanding tasks in projects; classes were deferred as students were away for local or 
international academic trips; some reported that there were too many students’ group projects and activities in a 
particular period so much so the students were exhausted or tired in class (for examples; trips or community 
services over the weekend); some of the projects affected other classes and academic staff to complete the 
lesson/course syllabus on time. Additionally, there also existed redundancy of similar students’ projects to cater 
for each individual course requirements. For example: Personal Development course with University/Students 
Affairs co-curriculum courses: community service programs/projects, and student modules programs with 
finishing school programs. There were instances where the students’ group projects duration were more than 
three working days. There were students’ projects conducted out of the country (field trips to KOREA, CHINA) 
that lasted for 5 working days. Other problems encountered were students’ projects with unclear objectives; 
inadequate supervision; projects that involved huge budget that imposed students to carry out fund raising 
programs or seeking external sponsors; students spending much on the projects using their personal savings; and 
some students did not enrol (or participate) in the group projects as they could not afford the financial 
commitment. Despite some control measures, the faculty and management encountered several problems such as: 
the inability to ascertain the level of students’ participation and involvement in managing these projects; unclear 
and incomprehensive assessment and evaluation on the learning and program outcomes (specifically: knowledge, 
skills and values) acquired or gained from the projects.  
Therefore, this study focused on how students managed group projects, specifically on planning, leading, 
organizing, coordinating and controlling. It was carried out in the Faculty of Business Management of a local 
public university in 2010 – 2011. The research objectives for this study were:  to determine to what extent 
students deploy  project management skills in managing students’ group projects;  and to assess students’ soft 
skills and learning outcomes after projects completion with respect to MoHE requirements and program 
outcomes.  
 
5. Methodology 
 
Questionnaires were self-developed based on identified factors in project management. The questionnaire 
consisted 5 sections namely:  demographic, student projects’ profiles, project management, project outcomes and 
learning outcomes.  Questionnaires were distributed to all Part 5 Business Management students in the faculty in 
2011. 
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6. Results and Discussion 
6.1Overview of Students’ Group Projects 
 The students’ projects are categorized by the faculty into 4 main categories, namely: 1) student’s society 
projects, 2) academic projects, 3) faculty projects, and 4) others (university level – sports, community, 
teambuilding or leadership programs). An estimated of RM1.1 million (based on the approved proposals) was 
spent on students’ projects in 2010. Some examples of students’ group projects in 2010 were: Program OPKIM 
Perdana (main community project) in several states jointly with the university, faculty and students’ associations; 
teambuilding projects; students’ pre-graduation nights; academic visits and international trips to nearby countries 
as shown in Table 4. 
 
Table 4:      Breakdown Category of Students’ Project and Estimated Costs in 2010 
 
No Category of Projects  Number of 
Students 
% 
students 
Approved 
Budgeted Costs 
%  
costs 
1 Students’ Society Projects 8,245 19.5% RM228,725 20.5% 
2 Academic Projects (program/course/class 
requirements) 
4,417 10.5% RM115,044 10.3% 
3 Faculty Projects (Events, University 
Modules/Co-curriculum) 
20,343 48.3% RM489,267 43.7% 
4 Others (Sports, Students Leaders 
Projects,  Community Projects) 
9,148 21.7% RM285,537 25.5% 
                                                       
Total 
 
42,153 
 
100% 
 
RM1,118,573 
 
100% 
  
Forty-four percent of the projects carried out by the students were faculty projects based on the university’s 
modules and co-curriculum requirements;  thirty percent were students’ society and academic projects and the 
remaining (20%) were others (sports, community services). There was a balanced spread out on types of 
students’ projects from personal development (co-curriculum), academic and social community projects. The 
survey study was conducted using 5–point Likert questionnaires being distributed to the final year 
undergraduates. Five programs took part in the survey. A total of 165 (45% return rate) questionnaires were 
analysed with 73% (120) female and  27% (45)  male  students; 39% from Operations Management, 28% Human 
Resource, 17% Transport, 10% Insurance and 5% from Retail. 
6.2 Students’ Involvement in Group Projects 
Twenty percent of the respondents (35) were appointed as a project leader, secretary or a treasurer in group 
projects. There was 20% chance for students to become a project leader, secretary or a treasurer when managing 
students’ group projects; fifty-six percent (94) of them had a fair opportunity being involved as subcommittee 
leader, subcommittees and members in the projects. More than sixty percent of students (107) had participated in 
more than 5 projects, eighteen percent in 2 to 3 projects after 5 semesters of study in the degree programs. This 
suggested that there was adequate exposure and opportunity for students in managing group projects with a 
minimal two percent of students (3) were never involved in students’ projects. Forty percent of the group projects 
took three days and twenty percent of the projects were more than six days. The three-day projects were mainly 
teambuilding programs and academic visits (Friday and weekends; during the mid- term semester break). Projects 
with more than six days duration were students’ visits to Sabah, Sarawak and ASEAN countries. Most of the 
students projects were carried out in Selangor itself (31%, 52), followed by 25%, (41) projects carried out within 
the main campus and the branch campuses. As for costs contribution by the students in managing projects, a 
majority of 80% (133) respondents contributed RM250; 26% (42) revealed that they did not know the total 
(actual) project costs; and another 20% (32) reported their project costs were RM250 – RM500. Refer to Table 5. 
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Table 5:     Profile of Respondents and Projects 
 
 
Gender 
Category Frequency Percent 
Female 120 73% 
Male 45 23% 
 
 
Program 
BM216 Transport  28 17% 
BM221 Insurance 16 10% 
BM223 Human Resource 46 28% 
BM224 Operations Management 65 39% 
BM225 Retailing  9 5% 
BM226 International Business 1 1% 
 
Level of Involvement  
Project leader 35 21% 
Secretary/Treasurer 28 17% 
Subcommittee Leader 91 55% 
Subcommittee 94 56% 
Ordinary member 94 56% 
 
Project Duration 
<2 days 25 15% 
3 days 68 41% 
4 days 22 13% 
5 days 12 7% 
>6 days 34 21% 
 
Project Distance from 
university 
Within Main Campus Shah Alam 41 25% 
Selangor 52 31% 
Branch campuses 10 6% 
Other States 42 25% 
Sabah/Sarawak 17 10% 
Abroad 1 4% 
 
Total Project Costs 
<RM500 32 19% 
>RM1K 23 14% 
>RM3K 19 12% 
>RM5K 15 9% 
RM8K 33 20% 
Do not know 42 26% 
 
Money Contributed by  
Students 
<RM250 133 81% 
>RM500 23 14% 
>RM750 2 2% 
   
   
RM1K 4 3% 
 
6.3 Deployment of Project Management Skills  
All five items in project management skills had good reliability scores above 0.850. The deployment of project 
management skills was consistent. The planning, organizing and coordination, execution and implement, 
monitoring and control skills had mean scores of 3.20 with a majority of 80% respondents were involved in 
project management. However, for planning and leading  functions and skills, an average of 35% of the 
respondents  declared that they were highly involved as project leaders; while another 40% of the respondents 
were averagely involved (Likert  scale 3) in managing group projects (Table 6). 
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Table 6:        Deployment of Project Management (Overall Mean Scores) 
 
 
Project Management Skills 
N 
items 
 
α 
Overall 
Mean 
Score 
Std. 
Dev 
Percent Student Involvement 
Likert 3 
 
Likert 4 & 5 
 
Planning 9 0.916 3.2082 .77608 40.5% 38.8% 
Leading 9 0.910 2.8998 .87480 42.0% 35.0% 
Organizing & Coordination 10 0.919 3.2762 .73949 38.6% 43.5% 
Execution & Implement 8 0.878 3.2708 .69287 38.1%         43.2% 
Monitoring & Control 9 0.867 3.1103 .73080 38.1% 43.2% 
 
Overall mean score: 
 
3.154 
 
Likert scale:  1: little involved (<30%), 2: somewhat involved (30 – 40%); 3: Average (40 – 50%); 4: Involved (50 – 70%); 5: Highly Involved (>70%). 
 
6.4 Effectiveness of Project Management Skills 
All 7 items in this section had good reliability scores (above 0.850). Data analysis showed favourable and 
effective project management skills whereby 60% of the respondents agreed and strongly agreed (scale 4 and 5) 
on the skills that they had acquired upon completion of students’ group projects. Specifically, the respondents 
concurred that teamwork, information management and lifelong learning skills, ethics and moral skills were 
acquired through project management (mean scores 3.75 – 3.80). These soft skills were developed and 
demonstrated while managing the projects. The communication skills, critical thinking and problem solving 
skills, and leadership skills stood at average of 55% of the respondents agreed on its effectiveness of these 
respectively management skills. The overall mean score for effectiveness of project management skills stood are 
3.653. This suggested that students deployed PLOCC skills in managing their projects. Refer to Table 7 below. 
 
Table 7:     Effectiveness of Project Management Skills 
 
Effectiveness in Project 
Management Skills 
N 
items 
 
α 
Overall 
Mean 
Score 
 
Std. 
Dev 
Percent Skills Effectivenesss 
Likert 3 Likert 4 & 5 
Communication skills 10 0.930 3.6458 .69191 34% 58% 
Critical thinking & problem 
solving 
9 0.926 3.5469 .65316 36% 55% 
Teamwork skills 9 0.941 3.8414 .67620 30% 66% 
Inform mgt skills & lifelong 6 0.907 3.7533 .66127 32% 61% 
Entrepreneurial skills 5 0.854 3.5355 .61324 43% 50% 
Ethics moral skills 6 0.897 3.7499 .61588 31% 64% 
Leadership skills 6 0.907 3.4980 .64286 43% 49% 
 
Overall mean score  
 
3.653 
 
Likert scale:     1: Strongly Disagree, 2: Disagree; 3: Average; 4:  Agree; 5: Strongly Agree 
7. Recommendations 
The findings of the study suggested that the students are exposed to PLOCC processes in managing students’ 
group assignments: initiating ideas, doing project proposal or working paper, gathering information and resources 
for identified tasks in the project, carrying out activities, monitoring and controls.  Students are involved directly 
in managing their own projects since they are evaluated and graded by the lecturers at the end of projects. 
However, not all the students are highly involved in planning and leading the projects as project leaders, or 
secretary or subcommittee leaders. Thus, it is recommended that students are to be given fair chance to lead the 
projects either by rotation. This can be done through appointments by the academic staff or faculty or their 
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classmates itself. Students should also attempt to seize the opportunity given to them to take up responsibilities as 
project leader, secretary, treasure or as sub-committee leader. 
Students’ group projects assignments must be planned and designed with the correct educational aims and 
project objectives so that the projects are executed and achieved successfully. Projects must incorporate 
opportunities and exposures for students to learn and experience through doing tasks, reflections and sharing 
what they have learn together. It is also recommended that debriefs, post mortem sessions and reflections to be 
carried out in the classes at the end of the projects to help the students understand and realise the lessons learn 
from the activities; learning from mistakes and errors, developing tolerance and respect, rapport and commitment, 
planning and risk management. Tapping and focusing in-depth on the tacit knowledge and explicit (external) 
knowledge in managing tasks, activities, responsibilities in projects are equally important to gauge the learning 
outcomes.  
 
Some other recommendations proposed in the study are: 1) the faculty needs to set up a proper database system to 
capture all students’ projects and activities, in particular the academic visit projects that do not incur request for 
budgets; 2) projects that last for more than 3 working days must be planned timely; for example - only during 
semester breaks or public holidays so as not to jeopardise classes and other lecturers’ times and to reduce 
complaints from the academic staff. Students who miss classes need to provide letters of approvals from the head 
of programs when they are out of campus when seeking for sponsors or involve in fund raising programs. It is 
recommended that proper guidelines for students’ projects and activities need to be set up to ensure adherence. 
Additionally, students’ group projects need monitoring by the Deputy Dean (Students Affairs) or Head of 
Program or the academic lecturer involved in the project. To ensure projects achieved its intended project 
objectives and project effectiveness in terms of cost, participation of students, time management and learning 
outcomes, adequate monitoring and reporting must be adhered by the students and the lecturers. Compliances to 
procedures are important to ensure these processes have been duly carried out, and for future reporting, analysis 
and presentation to the authorities or higher management in the university or MoHE.   
8. Conclusion 
Project management refers to the processes of planning, leading, organizing, coordination and control (PLOCC) 
of resources towards achieving a project’s objective. Giving group project assignments to the undergraduate 
students inculcate and develop students’ soft skills such as leadership, communication, teamwork and problem 
solving skills. Project assignments also help to instil positive attitudes and strengthen personal values with the 
right mindset for the students as they faced realities of life when executing projects. These implied the 
inculcation of the desired soft skills expected by the Ministry of Higher Education and the university/faculty 
through students’ activities are evidently being executed. Hence, it can be inferred that providing students’ group 
projects assignments help in character building and personal development of the students; and this teaching 
methodology is one possible means of imparting learning by doing things and experiential learning by the 
students themselves. The roles of the academic staff are now expanding; they should not be complacent and limit 
their teaching and learning in the classrooms or in the campus. Students needs to be exposed to the realities of the 
worlds; thus, teaching and learning can be imparted through giving students projects to manage tasks and 
activities, to experience, to learn from doing, observation, solving problems, to make decisions, to make 
mistakes; and to plan, lead, organize, coordinate and control by themselves. Giving students’ group projects 
enable students’ soft skills to be developed as the tasks are embedded into the real authentic tasks and in actual 
environment; and with proper supervision and guidance from the lecturer as project advisor, it accentuates 
learning by doing. Further research is recommended to explore in-depth on other academic programs and 
faculties to determine the effectiveness of learning outcomes and project outcomes. In conclusion, the faculty has 
demonstrated its commitments towards students’ development by supporting students’ projects; the students’ 
group projects are aligned with the faculty and program and fulfilled MoHE requirements. The undergraduates 
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have demonstrated the deployment of project management skills and the attainment of intended learning 
outcomes in preparing themselves towards a better future destiny as bumiputras and for nation building.   
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